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ABSTRACT • • \ 

This booklet is one of five related publications that 
delineate the program developed by the District of Columbia Public 
Schools for fulfilling the district's educational mission* The heart 
of this effort is the design and implejientation of a districtwide 
competency based curriculum for the prekindergarten lev^l through 
grade M, plus the development of attendant organizational, structures 
and planning cini| evaluation strategies* This particular volume is a 
prospectus that ^provides an overview of the goals, pri0rit4.es, anS 
strateTgies for the entire program and briefly describes the content 
of the other four volumes. Host of the prospectus consists of t^d 
detailed charts that outline the major tasks to be accomplished 
during the program and allocate the primary responsibility for 
different tasks among the district's eight administrative divisions 
and offices. ^G) ' - 
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A MESSAGE FROM THE SUPERINTENDENT 



The District of Columbia fublic Schools serve 
a community faced with '"ia range of educational, 
financial, and political problems. It is Only through 
dedicated and combined efforts of the Board of 
Education, school personnel, parents, and community 
residents that we will be able to m/xlmize the role of 
public school education. We must meet th^roblems 
in a manner that will provide quality education for 
all children. In implementing the policies established 
by the Board of Education, we need and will seek the 
assistance of business, social, civic, religious, educa* 
tionat, and other special interest* groups in efforts to, 
fulfill our goals. 

This Adininistration pledges itself to the goal of 
providing for the maximum development of each 
individual child, regardless of that child's ethnic, 
economic, social, or religious background or where 
that child might live within the boundaries of the 
District of Columbia 

We believe that every child has an inalienable 
right to the tools which will enable him to achieve 
his personal goals and fulfill his obligation to society. 
The sdhool and the community share the obligation 
of providing every child with these tools. 

We believe that every child has the ability to 
learn, and that we must build on this positive 




assumption. School personnel have the responsibility 
to facilitate learning and to prdvide a variety of 
educational experiences wHlich will enable every stu* 
dent to develop the necessary tools for successful 
living. 

It is my hope, therefore, that we can create a 
working atmosphere in which all school employees 
and citizens^oin ranks in recognizing and developing 
the potential of every student. 

Vincent E. Reed 
Superintendent of Schools 
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To promota excellence by providing a viiible and comprehensive instructional 
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student to function as a useful citizen. 
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PROSPECTUS 



A PROGRAM FOR ^CELLENCE, EFFICIENCY 
IaND EFFECTIVENESS delineates the plans.which are 
^ be implemented in fulfilling the mission of the Public 
Schools of the District of Columbia. That ntisiion is to 
promote excellence by providing a viable and compre- 
hensive instructional program leading to ttie attainment 
of knowledge, competencies, and skills which v^jll enable 

ftM^^nt to fa^ffl^' ^ « ii f iifuUittfiifff— ^ifwncff- 

has shown that this will require a systemic thrust which 
provides for diversity, but which h^ a singleness of 
purpose - the improvement ofjtKe quality of life and 
thinking in the classroom or Irarning center. It is essen- 
tial that strategies be designeo^iyhich will enhance the 
mobilization of such a thrust. 

The plans contained in these documents represent 
the strategies whichy hav^ been devised for the coming 
year They are the result of staff members sharing the 
responsibilities for affirming the goals of the school 
system, formulating priorities, and providing creative 
leadership to promote the efficient and effective opera- 
tion of the school system. 

The stated mission has led to the establishment of 
four major goals: 



areas of management services and to 
maintain those levels of support ser- 
vices i\ecessary to the mission of the 
school system. 

^ To qchieve ethese goals, it is necessary to set 
priorities. However, it must be recognized that the 
-^form u l at i on o f prlu rltl es iwttMJe constantty affected by 
current economic, political, and societal factors which 
M(jll continue to influence the outcomes of the educa- 
tional programs for our students. 

Six major long-term priorities have emerged which 
will guldens in our efforts to achieve the mission of the 
Public Schools of the District of Columbia. These 
priorities will require the extensive collection and 
analysis of data, exhaustive planning and evaluation, and 
the active inclusion of parties concerniad with the wel- 
fare of students^nd the public schools. 

^ ' -n." ■ ■ ■ 

The SIX priorities are: 

To design components for an instructional 
plan containing a systemic thrust for the 
Competency-Based Curriculum. 



Qoal I To prohiote aQidemic excellence for 
^ the attainment of knowledge, compe- 
tencies, and skills. 

Goal II. To ensure the active participation of 
all components of the District of 
Columbia Public Schools in the imple- > 
mehtatit)n of a*systemwide Compe- 
' tency-Based Curriculum. 

Goal III To develop la systematic plan for the 

continuous assessment and evaluation \^ 
' ^f educational needs and achievement. 

Goal IV To make significant improvements in 
the level of service and the efficiency 
of operations in XM major support 



To design a delivery system for educational 
programs and services. 

To determine the organizational schema for 
the accomj)lishmentlKgoals and objectives, 
within the given resources which includes 
central administration and the regions. 

Tq develop a system for comprehensive 
planning and formulate plans for the utiliza- 
tion of resources. 



To make significant ihprovements in the 
le^el of service and the efficiency of opera- 
tidns in the major support areas of manage- 
ment services. 



V 
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, To develop an ac^untability plan which 
includes criteria for employee performance 
and progress and a system for evaluating 
student and employee performance and 
progress. 

In refining these plan^ and progressing toward 
impletnentation of each of the stated priorities, working 
groups wili assist in the completion of specified tasks. 
As sonV^ tasks are completed, the plans will be imple- 
mented immediately. For other tasks that require 
extensive interfacing of the numerous and complex 
components, appropriate timetables will be developed. 



For the past eleven months, this Administration 
has Been g^ing through the arduous process of identify- 
ing and resolving the immediate concerns of disparate 
groups, including the Boaifd/o^ ESiTcation, staff mem- 
bers, students, professional and suppoitipersonnel, and 
parents and other members of the community. Each 
group has made vital contributions within formal and 
informal settings, thus providing the input which was 
necessary in determining the next steps. The active 
participation of numerous persons for broad-based input 
in goal-setting, planning, decision-making, implementa<\ 
tion of plans, and the assessment and evaluation of 
progress will be sought on a contthuing basis. The 
model for input must remain flexible for the very 
nature and complexity of the District of Columbia 
school system necessitate a cooperative, developmental, 
and transitional process to effectuate and reconcile 
elements of change. 

In order to reach the goals which have been set, 
Jhe commitment will be to embark on a continuing 
program of encouraging creative professional leadership 
at all levels of responsibility and to promote effective 
operation of the District of Columbia Public Schools. 

To improve the quality of life and thinking^ the 
classroom, the prime goat will be to stimulate the 
development of a more positive image for the school 
system by recognizing and supporting creative efforts 
and promising practices in order to promote academic 
excellence. All students have the ability to learh and the 
school system must work to restore students' confidence 



in their own abilities and in the school's commitment to 
nurture those abilities. Parents must be persuaded to 
take a more active role in their children's educational 
growth. By encouraging and supportmg new efforts on 
' behalf of children by school personnel and the com^ 
munity-at-largej the combined effort wtf(Ch is needed to 
maximize the effectiveness of •^lublic education in this 
city can become a reality. 

Goal II was established as a result of the growing 
concern within the District of Columbia as well as across, 
the United States about the low levels of student 
achievement. Parents, students, teachers, and adminis- 
— tratars-irr"a$king^TIiMstions~about^B qual^ Tjfthe 
product of our sqhools. /IVahy reasons are being given 
for the sharp downward trend in the academic prepara- 
tion Of students - the effects of televisidti, the break- 
down of the family structure, the effects of a permissive 
society, poor teachers, ineffective administrators, racial 
isolation, etc. More significant, however, is the fact that 
school districts throughout this country are now seeking 
ways to reverse the downward trend in student achieve- 
ment through improvement in the quality of instruc- 
tional and educational experiences for students. ^ ^ 

The impetus to design a Cbmpetency-Based Cur- 
riculum for the District of Columbia Public Schools 
evolved from the efforts of groups of teachers, regional 
staff) supervising directors, representatives of the Teach- 
ers' Union and Council of School Officers and central 
administration, all of whom hold a strong conviction 
that every student is entitled to a viable and comprehen- 
sive curriculum which reflec;ts: 

A focus on tKe stuilent's needs, interest, and 
abilities which will enable him/her to func- 
tion in the world commWity ; 

A delineation of life-related performance 
tasks; 

The availability of alternatives in the instruc- 
tional program; V 

A commitment to foster the development of 
a positive self-concept in the students. 

8 



In designing a Competency-BsMd Curriculum, a 
goal hierarchy will be developed which will include: 



Syitem Goals 

-i 7 

Program Goals • 
JCourse Goals ( 
-Xo/npetenclat — 

1 



RBrfonnance Indicators 



a. Is offered by the district. 

b. ^Ivery student must demonstrate 
^ a requirement for graduation. 

c. Can be demonstrated by be- 
haviors that are directly measur- 
able. 

d. 1^ based on leamable skills and 
knowledges (rather than innate 
physical characteristics). 

^ - ^ Represents the^onimunity's ex- 
pression of the minimum skills 
and knowledges essential for ba- , 
^ sic education. 



The advantages of this approach are: the inclusion 
of survival skills (defined as knowledge, understanding, 
and those skills needed by the individual to function at 
a minimally acceptable level) as an integral part of the 
curriculum; the establishment of competencies represen- 
ting essential skills which are an integral part of the 
regular instructional program; the deyelopmei^t of a 
hierarchical system in which ^each course will have its 
place in the development of a ctmpriahensive Pre- 
kindergarten - 12 instructional program. 

Three critical elements of a Competency-Based 
Curriculum are: 

Competency 

Performance Indicator 

Criterion Reference 

Since many school districts have not developed or 
implemented a goal-based curriculum model, William K. 
Worrell^ provides the following general definitions: 

1. Competency: One of the items in the 
subset of the total universe of skills 
and knowledges which: f 



f. Conteins referent and statement 
of required skills and/or know- 
ledgei 



g. Is conceptually one level above 
\ . ^ measurement in a goal-based cur- 
riculum model. 

2. Performance Indicator: A statement 
of student behavior which: 

a. Provides evidence about the lev 
els of competency performance 

b. Is observable and measurable 

c. Meets criterion of Content valid 
ity, objectivity, and reliability 

d. Contains the following compon 
ents: 



- lector 
action 

special- conditions, if any. 

Criterion Reference: A statement of 
performance which: 



3. 



J 



^William K. Worrell, "Designing and Implementino Competency-Based Education,'' paper presented at a National 
Acaderri^ for School Executhm Seminar, Colorado Springs, Colorado, August 5, 1976, pp. 14-15. 



a. Is keyed to a specific perfor 
^ mance indicator. 

b. Identifies the minimal level of 
^ proficiency required for success 

on the performance indicator. 

In the Competency-Based Curriculum, the learneir^ 
will be provided with alternative ways to devetop the 
required competencies. Research has revealed that 
individuals possess different learning styles. Since the 
emphasis of CBC will be on achievement of specific 
jectives and not ^n the ranking of learners, efforts 
^Hl be made to increase the j)robab^lity of Jearner 
success through the provision of different instructional 
routes. Thr learner, with the guidance of the teacher, 
may select the learning route which is most compatible 
with his/her learning style. In selecting a route to fol- 
low, the learner may choose a lecture, list of selected 
readings, videotape, slide-tape package, . programmed 
instructional manual, or other options. Should the 
illternative selected by the learner prove unsuccessful, 
other experiences or options will be available for the 
recycHng process. The characteristics of a CBC Class- 
room or CBC Learning CenJEpr follow: 

The curriculuqp is developed and sequenced in 
terms of goals, objectives, performance tasks, 
enabling objectives, and competencies to be 
mastered by the students. 

- There are provisions for diagnosis of e^ch' 
student's heeds. 

" The student Learns at his own rate. 

re are provisions for different learning 
routes to nieet the needs of students' different 
learning styles. 




The assessment task for each objective is 
validated. 

- Teacher success is based on the specifica- 
tions of CBC. 

During the process of developing the Competency- 
Based Curriculum for the District of Columbia Public 
Schools, a/'universe" of competencies will be deline- 
ated, and from this network, the graduation competen- 
cies - those, considered essential - will be selected. 

The development of a Competency-Based Curric- 
uluin provides a unique opportunity - fat Jthe^hool 
system to gear itself to support learning effectively. 
The business of our school system is the education of 
students; therefore, each component of the school 
system must play 3 vital role in the development and 
implementation of the proposed plan. There are a 
number of identified major tasks for the Dffice of the 
Superintendent, the Dffice of Instruction, Dffice of 
Educational Programs and Services, the Division of Plan- 
ning, the Division of Research and Evaluation, the Office 
of State Administration, the Regional Dffices, and the 
Dffice bf Management Services. Adjustment! will be 
made in the task network in accordance with the rea- 
lignment of central administration. 

The initial tasks will be associated with the 
development of the following components of A Oasi||n 
fori Competency* Based Curriculum: 

Rationiale, Goals and Dbjectives, Skills 
Classification Categories, and Performance 
Tasks in Instructional Areas 

Competencies 

Criteria for Performance Tasks 



Dbjectives are behaviorally stated and they are 
shared with the student at the beginning of the \ 
learning sequence. 

Criterion-referenced tests are used for evalua- 
tion. 

Varied teaching strategies are used to meet the \ 
needs and interests of individual students. 



Model for Test Development and Testin;^ 
Program 

Teaching - Coiinseling Support Model 
Staff Development 

Instructional Materials and Equipment 
Selection Process ^. * 
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Management Support Plan 
System Implementation Model 
Regional Implementation Models 
Local School Implementation Models 
Com'munity Participation Plan 
Public Information Plan 
Monitoring System 
Auditing System ^ 
Budgetary Plans 



The first component, Rationale, Goals and Objec* 
tiVbs, Skills Classification Categories^ and Performance 
Tasks in Instructional Areas, has already beeniieveloped 
by the Curriculum Advisory 'Committee. 

Chart I and Chart ll delineate the major tasks and 
the sequence in which th^ are to be accomplished 
during the development of the Competency Based Cur- 
riculum. 

In keeping with Goal III, the Division of Research 
and Evaluation has developed an Evaluation System for 
the District of Columbia Public Schools. The purpose of 
the Evaluation System is to collect pertjnent data on 
students, test results, instructional programs, instruc* 
tional materials, teachers and schools, and to establish a 
data bank. The data are to be used to assess programs on 
a SYSte^^^wide basis. Thirty-four elementary schools are 
presently included in the Evaluation System and repre- 
sent each of the six regions. 

It is the goal of the District of Columbia Public 
School System to expand the Evaluation System to 
include M public schools. Through this systematic 
coUectioh, storage and analysis of data, the Board of 
Education, administration, teachers, parents and others 
with specific interests will be provided with information 
necessary to make meaningful decisions leadkig to the 
best possible educational, progranu for our studenti 



Goal IV addresses the need to make sHinificant 
improvements in the level of service and the lef ficiency 
of operations in the major support areas of management 
services and to maintain those levels of sup por{ services 
necessary to the minion of the school system. 

The school system has long been criticized for the 
lack of control procedures in the management area. 
There have been many studies and some fragmented 
attempts at implementation of recommendations ema- 
nating from these studies. 

On November 19, 1978,^the Board ot EdtFuatiOft 
mandated that the administration move to establish 
major control procedures in the management area to 
insure that available resources are utilizM to the 
n\aximum possible extent. ^ ' 

Strategies for change, focused on the administra^ 
tion or the classroom, invariably meen altering well 
established ways of doing things. Routine behavior, 
which is by its very natuie comfortable and secure, must 
be restructured to accorafmodate the introduction of the 
new different. There is always some resistance to 
chanMut 'tKe school system is presently faced with an 
imi^M^ve to develop excellence in the students and 
effimncy and effectiveness in educational and instruc- 
tional programs and services. 

The Prospectus provides an overview of the goals, 
priorities, and strategies for the improvement of the 
Public Schools of the district of Columbia. "Fulftlling 
the Mission.,.A Program for Excellence, Efficiency and 
Effectivenen" is organized in four volumes as follows: 

Volume I:. A Design for a Competency-Based 
Curriculum Pre-kindergarten - 
Grade 12 

r 

Volume II: A Design for the Delivery of Educa- 
tional Services 

Volume III: The Organizational Schema 

Volume IV: Planning - P^rt I 

^ Research and Evaluation - Part II 



CHART i 

MAJOR TASKS TO BE ACCOMPLISHED IN THE DEVELOPMENT 

OF 

A DESIGN FOR /V COMPETENCY-BASED CURRICULUM 
PREK.12 



1.0 Offica of tht Supcrirfttndtnt 

1.1 Establish 8 Curriculum Advisory Comminee 

1.2 Accept the report of the Curriculum Advi* 
sory Committee 

1.3 Brief all division heads on CBC 

yi.4 ^^riel the Board of Edultation on CBC 
concept and recommend approval of > con- 
cept 

1.5 Name and convene CBC Advisors 

1.6 design a city-widd community participation 
plan 

1.7 Design a public information plan for CBC 
iMhich includes television and radio coverage 
at least monthly 

1.8 Develop a plan for informing the Board of 
Education on the status of CBC implemen- 
tation 

1.9 Determine collective resources needed to 
implement CBC 

1.10 Delineate performance objectives to accom- 
plish CBC respojpsibilities 

.1.11 Identify resources needed 
2.0 Ohfiston of Instruction 

2.1 Coordinate the development of the design 
* and implementation model for CBC 

2.2 Assist the Curriculum Advisory Committee 
/ ^ in the development of the sequence of 

^ behavioral tasks, along the Pre-k through 12 
continuum and in the identification of skills 
needed to perform the tasks 



2.3 Submit the report of the Cur'riculum Advi- 
sory Committee to the Superintendent for 
acceptance 

. 2.4 Determine roles and functions of: CBC 
Instructional Coordinating Team and CBC 
Implementation Team 

15 Establish a CBC Instructional Coordinating 
. Team which includes representatives of read- 
ing, English/linguistics, nfiathematics, social 
science, art, science, music, physical educa- 
tion and media * 

2.6 Establish a CBC Implementation Team con* 
sjsting of Regional Curriculum and Staff 
Development Coordinators, Speciel Educa- 
tion, Career Development, and Bilingual 
Education Coordinators, three teachere (ele- 
mentary, juniopiigh, senior high) from each 
Region, thre^rincipals (elementary, junior 
high, senior high) from each Region, and- 
represenftatives of Special Education and 
Vocational Education (one per Region) 

2.7 Delineate competencies 

2.8 Establish a Test Development Unit 

2.9 Develop criterion for each performance task 

2.10 Develop criterion-referenced test items 

2.11 Design plan for field testing criterion-refer- 
enced test items 

2.12 Develop a plan for the instrumentation of 
criterion-referenced test items 

2.13 Develop recommendations on check points 
for student assessment 

2.14 Develop a CBC testing program 
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: " 2.15 Develop an instructional materials selfictibh 
process 



p6 Review all proposals for funding to deter- 
mine if itily support CBC 

^7 ^IRi^te performance objectives to accom- 
^ilish CBC responsibilities 



2,18 Identify resources needed 

• 3^0 pivistoh of Planning 

3.1 Conduct a system's needs assessment 

3.2 Provide technical assistance in ^ort and 
long-range planning for CBC 

3-3 Review all proposals for funding to detef- 
mine if they support CBC 

3.4 Update facilities requirements 

3.5 Update equipmj|( ^nD'ards lists for facili- 
ties 

3.6 Assist Oivislpn of Instruction in updating 
instructional r^terials selection list 

3.7 Delineate performance ot)jectives to accom- 
plish CBC responsibilities 

3.8 Identify resources needed ^ 

40 Division of pupil Personnel Services 

4.1 Develop inservice package on: purposes and 
' ' techniques of testing to determine effective- 
ness of instruction and student progress 

*-2 Develop a model for a CBC teac^g-coun- 
^ seling support role for counselors 







4.3 Develdp a model for a test^dev^pmertt^vnit 

4.4 Develop a CBC staff development design on 
testing 

4.5 Delineate performance objectives to accom- 
plish CBC responsibilities 

4.6 Identify resources needed 



5.0 Division of Research and Evaluation 

/• 

5.1 Compile bibliographies on CBC 

5.2 Collect data on implementation of CBC 
nationally 

* 

5.3 Develop a CBC proposal review checklist 

5.4 Develop recommendations on checkpoints 
for assessing CBC implementation 

5.5 Design a CBC monitoring system 

5.6 De^n a CBC auditing system 

5.7 Delineate performance objectives to accom- 
plish CBC responsibilities ^ 

5.8 Identify resourpjes needed 



6.0 Office of State Administration 

6.1 Identify federal funds which may |^e used to 
suppdrt CBC 

6.2 Review all proposals for funding to deter- 
mine if they support CBC 

- 6.3 ' Develop a plan for the interfacing of Federal 
Programs with .including staff develop- 
ment 




6.4 . Design a staff develop 

Federal tVogrfim directors on C 

6.5 Develop a design for involving local univer- 
sities, private industry and federal agencies 
in the implementation of CBC 

6.6 Delineate performahce objectives to accom- 
plish CBC responsibilities 

6.7 Identify resources needed 



Regiond Offices 

7.1 Develop plan for providing leadership in the 
implementation of CBC on the regional 
level, including: 

- cooperative use of resou rce teachers 

- staffing patterns 

- models for interbhan^ of idef», materi- 
als and human resources 

- prototype schools, cluster of «hools, or 
classes within a school 

^ staff developrfent 

' " „ ' 

7.2 Direct the establishment of a "Local School 

Competency-Based Curriculum Committee" 
in each school, consisting of principal, coun- ^ 
selor, media specialists, teachers (eletfien- 
tary: one primary and one intermediate; 
junior high and. senior high: one English, 
^ one mathematics, one science) one parent 
representafive and thil President of the Stu- 
dent Council 

7.3gK)evelop a plan for providing instructional 
, ^pportservicesJ|figBC J 

7.4 Design a Regional CBC community partici- 
pation plan 



7.5 delipeate perforpiance objectives to «Qom- 
^ ~p^sh CBC responsibilities 




^ 7.6 IdenWresources needed 



8.0 Office of Management Senri^es 

8.1 Develop a budgetary plan to support CBC 

8.2 Develop an identification plan for (Personnel 
to support CBC ' ^ 

8.3 Develop a CBC plan for expediting the pro- 
cessing of requisitions, purchasing and delh^- 
ery of textbooks, supplies and l9quipment 

84 Develop an operational plan for upgrading 
maintenance of equipment and facilities 

8.5 Developita CBC process for expediting the 
purchase' of outside services, i.e., {irinting, 
consultants, to support CBC 

(, 

8.6 . Cost out programmatic elements of CBC 

8.7. Design a plan to accomplish scoring of 
CRTs, :CBC scheduling, CBC monitoring of 
students progress 

8.8 Assist the Division of Instruction and Dh^i- 
sion of nanning in exploring feasibility of 
using system's computer capability in Imple- 

^ mentation of CBC 

8.9 Delineate performance objectives to accom- 
' ^plish CBC responsibilities' 

8.10 Identify resources needed 



NOTE: All required plans are to be submitted to 
the Office of Instruction 
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MAJOR TASKS TO BE ACCOMPLISHED IN THE DEVELOPMENT OF 



A DESIGN FOI^A COMPETENCY-BASED CURI^ICULUM 



/// 



Superintendent's Office 
O^ice of Instruction 
Division of Plani\irlg 
Pupil/^rsonnel Services 



PRE-K-12 



CHART II 



CODE 



5.0 ORE 



6.0 OSA 



7.0 RO 



Division of Research and 



Evaluatio 



Office of State Administration 



Regional Offices 



8.0 QMS = Office of Management Services 



/ CHART II . 

MAJOR -^KSTO BE ACCOMPLISH^ IN. THE DEVELOPMENT^F 
A DESIGN FOR A COMPETENCY-BASED CURRICULUM 
" PRE-K-12 



j 




PRI 


MARY RESPONSI 


IILITY AUL 


D CATIONS 




TASKS 


1.0 

s 


10 
01 


10 
DP 


4.0 
PPS 


5.0 
DRE 


6.0 
OSA 


7:0 
RO 


8.0 
OMS 


1.1 


Establish a Curriculum Advisory Committee. 


X 
















2.1 


Coordinata the development of the design and 
implementation model for CBC. 




V 
A 








• 






2.2 


Assist the Curriculum Advisory Committee in the ' * ' 
development of the sequence of behavioral tasks, 
along the Pre*k through 12 continuum and in the- 
identification of skills needed to perform the tasks. 




X 






- 








2.3 " 


Submit the report of the CAOMHSupertntendent 
for acceptance. . 


















1.2 


Accept the report of the CAC, 


X 








• 






. i ■ 


1.3 


Bnef all division heads on CBC. 


X 












- ■ 


1 


1.4 


Brief the Board on CBC and recommend approval. 


X 














( 

1 
1 

1 


1.5 


Name and convene CBC Advisors. 


X 














i 


2.4 


Determine roles and functions of: CBC Instructional 
Coordinating Team and CBC Implementation. 




X 












^ 


.3.2 


Provide technical assistance in' short and jong-range 
t)lanning for CBC. 






X 










1 ■ 


5.1 


Compile bibliographies on CBC. 








J 


X 








5.2 


Collect data on implementation of CBC nationally. 

Identify federal funds which may be used to support^ 
CBC. ' 










X 






\ 


6.1 








1 




X 






2.5 


Establish a CBC Instructional Coordinating Team. 


• 


X 

p 















I 



10 

16 



4.2 

5.3 
6.3 

1.6 
1.7 

2.6 
6.4 

8.5 

7.1 

7.3 

7.4 
8.2 

1.10 

1.11 
2.17 
2.18 
3.7 



ERIC 



TASKS 



' 

PRIMARY RESPONSIBILITY ALLOCAtl'ONS 



1.0 2.0 10 4.0 S.0 6.0 
S I 01 I DP PPS ORE OSA 



Develop a model for CBC teaching-counseling support 
role for counselors. - ^ ^ 

Develop a CBC prdjposal review checklist 

Develop 'a plan for the interfacing of Federal Pro- 
grams with '^CBC. 

^Disign a city-Wide community participation plan. 

Design a public Information plan for CBC which 
includes television and radio coverage at least month- 
ly. 

Establish a CBC Implementation Team. 

Design a staf^ development workshop for Federal 
Program directors on CBC. , ^ 

Develop a design for involving local universities, 
private industries and federal agencies in the imple-^ 
mentation of CBC. 



X 



Develop plan)for regional leadership In CBC imple- 
mentation. 

Develop^ plan for providing instructional support 
services for CBC. 

Design a regional CBC community participation plan. 

Develop an identification plan for personnel to 
support CBC. 

Delineate performance objectives to accomplish CBC 
responsibilities. » 

Identify resources'needed. 

Delineate performance objectives. ^ ^ 

Identify resources need^. 
Delineate performance objectives. 
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r 



X A 



X 
X 



X 



^° X 



x 



X 



8.0 
I QMS 



TASKS 



PRIMARY RESPONSIBILITY ALLOCATIONS 



1.0 
S 



2.0 
01 



3.0 
DP 



4.0 
PPS 



5.0 
ORE 



6.0 
OSA 



7.0 
RO 



3.8 
4.1 

4.3 
4.5 
4.6 
5.7 
5.8 
6.6 
6.7 
7.5 
7.6 
8.9 
8.10 

t 

2.8 

2.15 

2.16 



Identify resources needed. 

Develop in-service package on purposes and techni- 
ques of testing to determine effectiveness of instruc- 
tion and student progress^ 

fy. ' ^ 

Develop a model for a test development unit. 
Delineate performance objectives. 
Identify resources rieeded. 
Delineate performance objectives. 
Identify resources needed. , 
Delineate perform9nce objectives. 
Identify resources needed. 
Delineate performance objectives. 
Identify resources needed. ' 
Delineate performance objectives. 
Identify resources needed. 



/ 



Determine collective resources needed to implement 
CBC. 

Establish a Development Unit. ' 
Develop an instructional mat|3rials^lection process. 
Review all proposals for funding^6 determrne if they 



support CBC. 



/ 



3.1 Conduct a system's needs assc9sm^||p» 



3.3 
3.4 
3.5 



/ 



Review all proposals for CBC compliance. 
Update facilities requirernents. 
Update equipment stamiard lists for facilities. 
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X 
X 
X 




X 
X 
X 



X 
X 
X 
X 



X 
X 



X 
X 



— 




PRIMARY RESPONSIBILir 


IT ALLOCATIONS 




> TASKS 


1.0 

o 
o 


2.0 

ni 
Ul 


3.0 
no 


4.0 

DDC 

rro 


5.0 

' Unc 


6.0 
UoA 


7.0 
HU 


8.0 


3.6 


— ^ 1^ ^ ^ ^ 

Assist Division of Instruction in updating instruc- 
tional materials selection list. 






X 












4 4 


flp^ifin A PRP ctaff ^Puolnnmpnt ripcinn nn tpcfinn 
ucoiy II a wUw Ola II «u#voiupiiiiciii ucoiyii uii icoiiiiy* « 




• 




X 










5.6, 


' _ V 

flocifin SI PRP mn'nifniHnri ctfCtom 
ucoiyii d UQU iiiuiiiiuiiiiy 5y«icni> 

Design a CBC auditk^ system. 










X 
X 








6.2 


Review all proposals for CBC support. \ 












X 






, 7.2 
8.1 


Direct Ibe^ establishment of Local School CBC 
Committee in each school. 

Dijvdop a budgetary plan to support CBC. 














X 


X 


83* 


npi/nlnn a PRP niAn fnr oynpfiitfiin thp nrnrpcsinn nf 
Uwvciup a wUu pioii lui CApcviiiiiiy iiic piuucMiiiy ui 

requisition^ etc. \ 
















X 


o.*t 


11 ot/ol nn sin nnomfinnal nlan fnr tinnrarfinn main. 

ucvKiup. mi upeidiiuncii plan lui upyiduiiiy iiidin 

tenance of equipment and facilities. 
















X 


8.5 


Develop a CBC process for expediting contractual 
services to GBC ' ^ 
















X 


8 8 


Accict nh/icinn > nf 1 nctnirtinn Anri niuicinn nf Plnn- 
r^doidi i.jivi9iuii> UI 1 iidii uuiiuii diiu uividiuii ui i iqii 

ning in exploring feasibility of using computer 

PAnAhilitv tn imnlpinont PRP 
udpduiiiiy lu iMipiciiiisii I uou. 
















X 


2.9 


Develop criterion for each performance task; 




X 














2.7 


Delinealte competencies. . 




X 










t 




1.8 


Develop a plaa forjnforming ttie Board of Education" 

nn ^4io c^a^iic nT PRP iinnfomonf^tinn 
Un lilc 5latU$ UI U Du .IllipitSlilcllidllUII. 


X 


1 






\ 








2.H)^ 


Develop criterioh'fef^rehced test items. 




X 






/ 








8.6. 


Coi^out programmatic elements of CBC. 






r 






• 




X 


9 11 


riMmn 'rilan f nr riolrl fD^inn rritorinn.rlDf oronrPfl tPCt 
UwSiyil • pioll TUl llclU IBSllliy LllltJIIUII'loltJiollLCU ICoL 

item ^ 




X 


1 














Dewlop recommendations on checkpoints for assess 
ing CBC implementation. 










X 
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13 







PR 


MARY RESPONSIBILITY ALLOCATIONS 




TASKS 


1.0 

S 


10 
ni 

Ml 


3.0 
DP 


4.0 
PPS 

■ Til 


S.0 

' uric 


4i.O 


7.0 

nu 


8.0 

nMS 


8.7 

» 


Design a plan to accomplish scoring of CRTs, CBC 
scheduling, CBC monitoring of student progress. 
















A/ 


2.12 


N^Develop a plan for the instrumentation of criterion- 
iwferenced test items. 




X 














2.14 


Omiop a CBC testing program, 




X 














2.13 


Develop recommendations on check point^ for stu- 
dent assessment. 




X 








J: 







